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lntroduction
Eachlanguageandculturehasuniquerhetoricalconventions.Many
studiesofcontrastiverhetorichaveclaimedthatnativelanguage(Ll)
patternsofrhetoricalorganizationarenegativelytransferredtoEnglish(L2)
writing.(Kaplan,1966,1988;Hinds,1987;Grabe&Kaplan,1989).Hinds
(1990)definesinductivewritingcharacterizedashavingthethesisstatement
inthefinalpositionwhereasdeductivewritinghasthethesisstatementin
theinitialposition.Englishwritingtendstobeorganizeddeductivelywhile
Japanesewritingconventionshaveaninductivestyle,theirorganization
progressingfromspecifictogeneral.Therefore,itisverytypicalfor
Japanesewritingthatthemainideasdonotappearuntiltheend.Previous
studies(Hinds,1990;Kobayashi,1994)haveclaimedthatsuchLIconventions
causeJapanesestudentstouseaninductivepatterninEnglishwritingwhich
isnegativelytransferredtoESLwriting.
ThisstudyfirstoverviewedrhetoricaldifferencesbetweenJapaneseand
EnglishandexaminedhowaJapaneseexpositoryessaywhichisconsidered
goodwritingisorganizedinaninductiveway.Thestudyalsoinvestigated
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whetherindividualJapanesestudentsusethesamerhetoricalpatternornot
inLlandL2writingtoseeifnegativetransferoccursornot.Finalyit
suggestedsomeguidelinestohelpJapanesestudentsimprovetheirEnglish
writlng.
JapaneseFnetoricandEnglishRhetoric
1.m'-sho-ten-ketsuvs.Introduction-Body-Conclusion
OneofthereasonswhyEnglishessayswrittenbyJapanesestudentsare
nothighlyevaluatedmaybethattheywriteEnglishessaysintheunique
Japanesefour-partrhetoricalstyle,kL'-Sho-ten-ketsu.KL'-Shooten-ketsu,
originatinginancientChina,isknownasthemostpopularJapanese
rhetoricalsequence.MostJapanesepeoplelearnthissequenceathigh
schoolorjuniorhighschool.
(1)kl':introducingyouridea
(2)shoo:developingthat
(3)ten:providingrelatedpoints
(4)ketsu:concludingtheidea
Thefolowingisasimpleparagraphwhosetopicis"MyFavorite
Writer".
a)IwenttoMoriokaandHanamakiHotSpringswithmyfamilywhen
lwasajuniorhighschoolstudent.b)MyfathertoldmethatKenji
MiyazawalivedinthisareaandwevisitedtheMuseumofKenji
Miyazawa.C)Sincethen,Igotinterestedinhisworksandstarted
readingthem.d)Heisnowoneofmymostfavoritewriters.
Thiskindofparagraphcanbefoundamongtheessayswrittenby
Japanesestudents.Thisparagraphfolowstheki-sho-ten-ketsustyle.It
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probablysoundsverynaturaltoJapanesepeople,butanativeEnglish
speakermightbepuzzledfailingtogetthewriter'smainpoint.Itispossible
thattheycannoteasilyjudgewhetherthepointisaboutthetriptoMorioka
orKenjiMiyazawa.ThisisbecauseinEnglish,themainideacomesfirst.
TomakethisparagraphfolowanEnglishwritingstyle,itneedstobe
rewrittenasfouows.
d)KenjiMiyazawaisoneofmymostfavoritewriters.a)Iwentto
MoriokaandHanamakiHotSpringwithmyfamilywhenIwasa
juniorhighschoolstudents.b)MyfathertoldmethatKenjiMiyazawa
livedinthisareaandwevisitedtheMuseumofKenjiMiyazawa.C)
Sincethen,Igotinterestedinhisworksandstartedreadingthem.
ThissecondversionisclearertonativeEnglishspeakersbecausethe
firstsentenceexplicitlystatesthemainideaofthisparagraph.Itmore
closelyfolowsthestandardEnglishwritingstructure:(1)introduction(2)
body(3)conclusion.Inthefirstversion,theymightthinkthetopicisabout
thetriptoMorioka,judgingfromthefirstsentence.Moreovertheymight
notrecognizeKenjiMiyazawaasthemaintopicuntiltheyreadthelast
sentenceoftheparagraph.Thisexampleisforoneparagraph,however,kl'-
syoo-ten-ketsuisatypicalpaternforJapaneseessayandexpositoryprose.
Tensel'Jl'ngo,Whichisapopularnewspapercolumnandconsideredtobea
modeloftypicalJapanesegoodwriting,frequentlyemploysthiskl'-syoo-ten-
ketsustyle.
2.mductivevs.Deductive
AsHinds(1990)argues,Japanesewritinghasbeencharacterizedas
progressingfromspecifictogeneralandthenendswiththemainpoint,
whileEnglishstartswiththemainpointbeforeprovidingjustification,
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background,andexplanation.Becauseofthisreversedarrangementof
ideas,directtranslationsfromJapanesetextsgiveEnglish-speakingreaders
theimpressionthatthecompositionisdisorganized,unfocused,or
ineffective.ThisJapanesetendencyforinductivenessisnotonlyfora
paragraphbutalsoforthewholeessaybecauseitisthestylewhichappeals
toJapaneseaudiences.
HereistheEnglishtranslationofSeptember12th'sTenseL'Jl'ngointhe
AsahL'Shl'nbun.
(A)Thereisaslenderhigh-risebuildingoutsidemyofficewindow.Dayinand
dayout,Ihaveseenpassengerplanesflyrightintothebuilding,asitwere.They
woulddisappearfromsightmomentarilybehindthebuilding,andthemre-
emergetoheadfortheirdestinationattheTokyoInternationalAirportat
Haneda.UntiltheterroristattacksonSept.ll,Ineverthoughtanythingofit.
Butnow,Icannothelpseeingthisonce-so-familiarsceneinatotalydiだerent
light.Inmymind,Ikeepreplaylngtheimagesofdestruction,shownoverand
overontelevision.
(B)People'sperceptionofthingswaschangedirrevocablyonSept.llth.Itisasif
somecolossalforelgnObjecthasfalenoutoftheskyandlandedinourmidst.
SuchisthetremendousimpactoftheterroristatacksontheUnitedStates.I
cano山yimaginewhatitmustbelikefortheAmericanpeople.
(C)ManyU.S.mediareportsmadereferencestoPearlHarbor.Butinthat1941
attack,theenemywasreadilyidentifiable.Theinvadingplaneswereemblazoned
withtheirnational丑ag.ButtheplanesthatrammedintothetargetswereU.S.
carriers.Thissymbolizestheutteroutrageousnessoftheattacks.
(D)Normally,everywarisfoughtwithincertainminimumrules.Onesuchruleis
thatciviliansarenottobemadetargetsofattack.Eventhoughrulesareoften
broken,anyonewhoviolatesthemwouldcomeunderseverecriticism.Thishas
alwaysbeenunderstood.
(E)ButtheperpetratorsoftheSept.llthattacksnotonlyignoredalmles,they
actualychalengedthemlesthemselves.Nowthelivesofordinarypeoplearein
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jeopardy.Andtheatackswereobviouslyplannedwithmeticulouscare.The
uterlackofrespectforlifethisindicatesistrulyterrifying.
(F)Astimepassesandthevictimscomeintofocusasindividualsratherthan
facelessstatistics,people'sstunnedincredulityturnsintofury.Itisonlya
naturalreactiontodaretheperpetratorstocomeforwardsothedeadmaybe
avenged.Butthewarthusdeclaredwilhavetobefoughtwithinthemles,and
thatwilnotbeeasy.
ForJapanesereaderstheorganizationofthisessaysoundscompletely
natural.Itiseasyforthemtofolowtheauthor'Slogicandgethismainpoint
whichappearsinthef此hparagraph(E).Histhesisstatementis`Butthe
perpetratorsoftheSept.llthattacksnotodyignoredalrules,theyactualy
chalengedthemlesthemselves.'Japaneseaudiencesnaturalyunderstand
thatthefirstfourparagraphs(A,B,C,D)areintroductions,providing
backgroundinformation,andthelast2paragraphs(E,F)aretheplaces
wheretheauthorstateshismainideas.However,English-speakingreaders
wo血dunderstandmoreeasilyifthisessaywasorganizedbytheorderofD,
E,A,B,C,F.Withthisversion,readersdonothavetowaituntiltheend
beforetheyknowwhattheauthor'smainpoint.Ⅰnthesecondparagraph,
theycanfindtheauthor'sthesisstatementandgetdetailedexplanationsin
thefolowingparagraphs.Suchdeductivestyleismorefamiliarandeasier
forEnglish-speakingreaderstocomprehendthewriter'smainpoint.
Japanesepeoplehavebeenalwaysexposedtoalotofthisinductivestyle
writingsuchasarticlesinnewspapersandmagazinesorfamousauthors'
essays.Consequently,theyconsiderthisstyleveryfamiliarandnaturalfor
writing.TheyfolowthisstylenotonlyintheirLlbutotheyalsotendto
writeinductivelyinL2.Aspreviousresearchindicated,thiscausesthe
negativetransferofLIwritingconventioninL2writing.
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3.Readervs.WriterResponsibnity
Notonlythestyleitself,butalsowhatawriterexpectsfromareader
mightdiferfromculturetoculture.Hinds(1987)Claimsthatthereare
diferentexpectationswithregardtothedegreeofreader'sinvolvement.He
pointsoutthatinJapaneserhetoricthereaderhasanequalshareofthe
responsibilityforunderstandingtheideaspresentedbythewriter.In
English,thepersonprimarilyresponsibleforeffectivewritten
communicationisthewriter,whileitisviceversainJapanese.Thereisa
Japanesephrase,'Gyookanoyomu'whichliteralymeans'toreadbetween
thelines'.Suchathingasi`tisimportanttoreadbetweenlinesto
understandwhatthewriterrealywantstoexpress'isfrequentlysaidfor
Japanesewritingoressays.Thisphraseexactlyreflectsthepremisethatthe
Japanesereaderhastheresponsibilitytocatchthewriter'sunexpressed
message.Atthesametime,thewriterisnotexpectedtowriteclearlyto
statehismainpointfolowedbyappropriatesupportingdetails.
Scarcela(1984)alsomaintainsthat"nativeEnglishwritersemploya
widevarietyoflinguisticdevicestoengagetheirreader'sattentionandhelp
theirreaderstoidentifytheparticipants,objects,andeventsaboutwhich
theywrite.Ontheotherhand,"non-nativeEnglishwritersaremorelimited
intheirabilitytoorienttheirreaders."Amongothers,Japanesestudents
tendtofailtoguidethereaderssuficientlyandappropriatelybecauseof
theirunderstandingofwriter'sresponsibility.
ThefolowingexampleisfromalsoSeptember27th'sTensel'Jl'ngo.
EveⅣbodyknowsthepresidentoftheUnitedStateshashisteamofspeech
writers.Buthehastoimprovisewhenansweringimpromptuquestions,and
thatiswhenhispersonalitycomesout.
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PresidentGeorgeW.Bush'srecent"wanted:DeadorAlive"commentmade
newsheadlinesaroundtheworld.WasitapreparedlineordidBushad-libit?
U.SnewspaperswereoftheviewthattheexpressionwasBush'sown,notthat
ofhisspeechwriters.Thatistosay,Bushad-1ibbedit.
Thewordsareoutofpostersoneseesinoldwesterns.Thewanted"outlaw"
BushwasreferringtowasthemastermindbehindtheSept.llterrorist
attacks.Inasense,itwaspredictableofBush,afanofcowboymovies,to
utterthosewords.People,however,aredeeplydisturbedbythethoughtthat
perhapsinBush'smindtheworldisjustlikeinthoseoldwesterns.
IwasinterestedbyhisremarksafterhismeetingwithPrimeMinister
JunichiroKoizumiinWashington,inthattheyrevealedgapsinperception
betweentheUnitedStatesandJapan.BushnotedheandKoizumihadtalked
aboutcuttingfun°ingtoterroristsandcooperatingthroughdiplomacyand
sharinginteligence.
ButwhilethankingJapanforitscooperation,Bushalsoexpressedhisdelight
atSaudiArabia'sdecisiontoseveritstieswiththeTaliban,aswelasat
RussianPresidentVladimirPutin'spledgeofsupport.Ad-libornot,those
musthavebeenhishonestfeelings.OnematerBushdidnotevenmention
wasJapan'sreadinesstodispatchtheSelf-DefenseForces.
TheJapaneseConstitutionbansmilitarycooperation.Washingtonandthe
U.S.mediahavecometotakethisasagiven-bigprogress,Ishouldthink.
Yet,theKoizumiadministrationissuddenlycalingforthedispatchofthe
SDF.Asidefromthepracticalyofthisplan,myguessisthattheproposal
itselfmusthavestumpedWashington.
English-speakingreadersmightbeatalosswithoutclearrecognitionof
thewriter'smainpointbecausesomanyissuesaredealtwithinthisessay.
Englishreaderspossiblythinkthewriter'smainpointisaboutthespeechof
thePresidentoftheUnitedStatesbecausethisissueappearsintheinitial
stage.ThenthewriterreferstoPresidentBush'S"wanted:DeadorAlive"
andgoesfurthertoBush'smeetingwithKoizumi.Further,theissueabout
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Self-DefenseForcescomesup.FinalyhestatesthatKoizumi'sproposalof
thedispatchoftheSDFmusthavestumpedWashington,whichishismain
point.WhileEnglishreadersstmggletofindthewriter'sthesisstatement
becausethewriterdoesnotprovideitclearly,Japanesereaderscanguess
wherethewriter'smainpointisexpressedthroughtheJapanesewriting
conventions.Japanesereadersareexpectedtounderstandthatthemost
importantpointofthewriterwilbestatedinthelastparagraphandthe
otherparagraphsareforprovidingrelevantbackgroundinformation.
Thus,therearethreemaindiferencesofrhetoricalpatternbetween
JapaneseandEnglish.TherearemanycaseswhichreportedthatJapanese
studentscouldnotwriteinEnglishsuccessfulybecausetheydonotadopt
theEnglishrhetoricalpattern.Thisstudyexaminedwhetherindividual
JapanesestudentsusesimilarrhetoricalstmcturesordissimilaronesinLl
andL2writing.
Method
1.Subjects
ThisstudyinvolvedJapaneseuniversitystudentswritingaboutthe
sametopicbothinJapaneseandEnglish.Subjectsforthestudywere
freshmanstudentsinJapan,whowereenroledinarequiredEnglish
listeningcourseatacolegeinTokyo.Although thesestudents'levelis
intermediateevaluatedbytheplacementtest,theirEnglishproficiencyis
comparativelyhighbecausetheyweremajoringinvariousforeignlanguages
besidesEnglish,suchasRussian,Spanish,Chinese,etc.Mostofthe
studentsweremotivatedtoimprovetheirEnglish,buttheyhadnothada
chancetobeinstructedinhowtowriteanessayinEnglish.Thetotal
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number of the participants is 33. 
2. The Writing Task 
Each student wrote one essay in English and another in J apanese. In 
order to avoid translation from one language to another， participants were 
not informed in the beginning that they would be writing on the same topic 
in both languages. The students were asked to write their opinion on 
whether Japan should make English its second 0伍ciallanguage after they 
watched a video-taped TV program where both native and non-native 
speakers discuss the issue in English.(See Appendix 1). One month after 
they wrote on the topic in English， they wrote on the same topic in ]apanese. 
They were told they did not have to completely the same thing as they wrote 
previously in English to avoid translation again. For this study， how they 
write is more important than what they write. Therefore， itis acceptable 
even if a student expresses a di妊erentopinion from one language to another， 
although it is desirable that the student's opinions be consistent. 
After completing two writings， the students were asked to complete a 
questionnaire dealing with their views and knowledge of the di旺erencem 
writing style between the two languages and audience awareness. (See 
Appendix 2) 
3. Text Analysis 
The analysis of the essays focused on the organizational pattern of both 
writings. First， the location of the main idea is examined in order to find out 
if the writer adopts an inductive way or deductive way. In the case where a 
main idea is stated in the initial position， the organization is identified as 
deductive while it is identified as inductive if it is stated in the middle or 
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finalposition.Ifbothofthetwoessaysusethesamestyle,itisevidentthat
thewriterdidnotchangethewayoforganizationinlinewiththelanguage
used.Especialy,inthecasewherethewriteremploysaninductivemanner
inbothEnglishandJapanese,itmeanss/hetransferstheJapaneserhetorical
patterntoEnglishwriting.Second,eachessaywasevaluatedholisticalyfor
efectiveorganization.Asascoringscheme,Iusedtheonedevelopedby
Kubota(1998).(SeeAppendix3)
InAppendix4,bothessayswrittenbyStudentTIwereshown.Ⅰn
Japanese,sheexpresseshermainpoint(theunderlinedsentence)inthefinal
stage.Similarly,inEnglish,thewriter'smainpointappearsinthefinal
stage.Intheinitialstage,shedoesnotclearlystatehermainideaalthough
shereferstotheissueofthesecondofficiallanguageonlyinageneralway.
Results
Table1presentstheresultsbasedontheanalysisoftheessaysandthe
answersofthequestionnaires.First,itshowsmorethanhalfofthestudents
(59%)usedaninductivepatternforbothessays.TheywroteEnglishinan
inductivewaywhichmightmakeitdifficultforEnglish-Speakingreadersto
understandwhatthewriter'smainpointis.Itsuggeststhatmorestudents
thinkthattheycanorganizeanessayinEnglishinthesamewayastheydo
intheirnativelanguage,Japanese.TheessaysofStudentTl仏ppendix5)
demonstratethatshetransferredherLIwritingconventiontoL2writing.
Second,amongthestudentsusinganinductivepatternforboth,only
twogotanorganizationscoreof4.Elevenstudentsgota3andthree
studentsgota2.ThismeansadoptinganinductivewayforEnglishwriting
tendstobedetrimentaltoachievinggoodorganization.
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Third,noneofthestudentsemployedaninductivestyleforEnglishand
adeductiveoneforJapanesewhilethereareeightstudentsinthereverse.
Inotherwords,althestudentswhoemployandeductivestyleinJapanese
alsouseitinEnglish.
Fourth,surprisingly,onlytwostudentspayattentiontotheiraudience
whentheywriteinEnglish.Itindicatesmostofthestudentsarenotaware
thattheirreadersareEnglish-speakingpeople.Asforaudienceawareness,
forthequestionof"Whydon'tyouthinkwhothereadersaresupposedtobe
whileyouarewriting?",severalstudentsansweredtheythinkvaguelythat
thereaderisonlytheteacher.Moreover,afewstudentsinterestingly
answeredthattheywritejustforthemselves.Thisopinionisconsistent
withtheprincipleofreaders'responsibilityinJapanese.Thosestudents
writeinordertoexpressthemselvesratherthantoconveytheiropinionto
readers.Theirattitudefortheaudienceissimilaras"theassumptionof
writer-as-audience"describedbyGrabe&Kaplan(1989).Manyresearchers
(Zamel,1983;Raime,1985;Grabe&Kaplan,1989)haveemphasizedthe
importanceofaudienceawarenessforsecondlanguagewriting.Forthose
Japanesestudents,theabsenceofaudienceawarenessmaybeoneofthe
reasonswhytheyunconsciouslywriteusingtherhetoricoftheirnative
language.
ClearlythisisonlyapreliminaryinvestigationoftheLlandL2
interference.Itistobehopedthatthisinvestigationofhaslaidthe
necessarygroundworkforfurtherwork.
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T ABLE 1 Relationship between T ext Analysis and Students' Answers for Questionnaires 
Text Analysis 
English Japanese 
Inductive Organizat InduOcr tive Organlzation Or I urg~mzanon 
Ded~~tivel Score Ded~~tivel Score 
Tl 1* 3 5 
T2 D 4 D 5 
T3 D 3 I 4 
T4 D 4 I 4 
T5 I 3 I 4 
T6 D 4 D 5 
T7 D 3 I 4 
T8 D 3 D 3 
T9 I 3 I 5 
TIO I 3 I 4 
Tll D 4 5 
T12 I 2 I 3 
T13 I 2 4 
T14 I 2 4 
T15 D 4 D 4 
T16 3 I 5 
T17 3 4 
T18 D 4 D 4 
T19 3 I 4 
T20 I 4 I 4 
T21 I 3 I 4 
T22 I 3 I 4 
T23 I 4 I 4 
T30 I 3 I 4 
T31 D 5 5 
T32 D 4 D 4 
T33 I 3 I 4 
* 1 indicates Inductive and D indicates Deductive. 
* ] indicates ]apanese and E indicates English. 
*料Dindicates Di旺erentand S indicates Same 
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Students' Answers for questionnaires 
Di宜erent
Di旺erent
or Same 
or Same for Audi for good 
orgamzatlOn ence 
wntmg 
between Aware-
between 
J&E ness J&E料
D料* D No 
S S No 
S S No 
D D No 
S D No 
D D No 
D D No 
D D No 
D D No 
D D No 
S D No 
S S No 
D D No 
S D No 
S S No 
S S No 
S S No 
D S Yes 
D D No 
D D No 
S S No 
S D No 
D D No 
D D No 
D D No 
D D Yes 
D D No 
TABLE2Students'PerceptionforGoodWritingandOrganization
SimilarRhetoricalStructureDissimilarRhetoricalStructure
BothJ&E BothJ&E JisⅠnductiveJisDeductiVe
areinductiVearedeductiveEisDeductiVeEisⅠnductiVe
16 7 4 0
GoodwritingSame 9 4 2 0
Different 7 3 2
OrganizationSame 12 3 2 0
PedagoglcaHmprications
Asthisstudydemonstrates,theratioofJapanesestudentswhoapply
JapaneserhetorictoEnglishwritingisstillarge.Thereareseveral
suggestionsforhelpingthestudentstoavoidtransferringtheirLI
conventiontoL2.Themostimportantthingistoorientthemtothebasic
patternofparagraphwriting.ThisiscrucialforJapanesestudentsbecause
inJapanesethereisnonotionofparagraphwriting.ⅠnanEnglish
paragraph,thetopicsentencecomesfirstandthensupportingsentences
folowit.Anessayisagroupofparagraphsandhasasimilarorganization.
Iftheymasterhowtowriteaparagraphefectively,theycanorganizea
wholeessayinadeductiveway,fromgeneraltospecific.ThefundamentalS
ofagoodparagraphcanbeexpandedtoproduceagoodessay.
Secondly,studentsshouldbeencouragedtoconcernthemselveswith
rhetoricaldifferencessuchaskl'-SYOO-ten-ketuvs.introduction-body-
conclusion,inductivevs.deductive,andreaderresponsibilityvs.writer
responsibility.TeachersshouldemphasizetostudentsthatnativeEnglish
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readersgeneralyexpectwritingtofolowaclear,logicalprogressionofideas
becauseofWesterntradition,whereasJapanesereadersmaynotexpectsuch
deductiveprogression.Asapedagogicaltool,providingstudentswithshort
sampleessaysthatdemonstratecontrastingLlandL2rhetoricalfeatures
canbebeneficialinraisingstudents'awarenessoftherhetoricalconventions
ofEnglish.
Third,thestudentsshouldbealsoencouragedtoavoidusingtheirLI
conventionsandsenseofvalues.Forinstance,nativeEnglishwriters
preventambiguitybystatingthethesisclearlywhileJapaneseprefer
ambiguitybecausetheydonotlikedirect,decisiveexpression.Evenina
persuasiveessay,someJapanesewritersavoidbeingpersuasivebecause
expressingtheiropiniondecisivelyisnotpreferableinJapaneseculture.
Japanesewriters'preferenceforhesitationorambiguousexpressionstems
fromnotwantingtoimposetheiropiniononreaders.Theywantreadersto
conformtothemselves.ThisiswhyJapanesewriters'essaysseemtobeless
logicalandlesspersuasive.Thus,itisimportantforJapanesestudentsto
understanddifferencesinsocialandculturalassumptionstowardwriting.
Finalyandmostimportantly,buildingupaudienceawarenessiscrucial
foreだectivewriting.Itisimportantnotonlytoclarifywhowilreadit,but
alsotobecomeawareofeachreader'sexpectationsandculturalbackground.
Asthisstudyindicates,mostofthestudentsdonottaketheirreadersinto
account.Thisabsenceofaudienceawarenessleadsthemtowriteusingthe
rhetoricoftheirnativelanguage,notthatofEnglish.AsLeki(1991)states,
ESLorEFLteachershavearesponsibilitytoteachtherhetorical
expectationsoftheEnglishreaderstoL2writers.Theteachersshould
remindthestudentsthattheyhavetodefinetheiraudiencebefore
composingisundertaken.Besidestheycanprovidevariousexercisesto
458 国際経営論集 No.232002
focusontheneedsofreaders.Forexample,anexerciseofaddingand
removinginformationisefectivetopracticedecidingwhatinformationis
neededforadiferentaudience.(Kimura,1999)Writingonelettertoafriend
andanotherlettertoateacheronthesametopicisalsogoodforattendingto
audience.
Coherenceisacrucialelementforgoodwriting.Hinds(1990)maintains
thatcoherenceis"essentialbecauseyoucan'tcountonthemindsofothers
workingthesamewayyourmindworks."Inordertoachievecoherencea
writerhastoarrangeideassothatotherscanunderstandthem.Japanese
writerstendtoexpectthatthemindsofreadersworkinaverysimilarway
totheirown.OnereasonforthistendencyisbecausetheJapaneseare
homogeneousrace.TeachersshouldmakeJapanesestudentsawarethat
eachculturehasitsownlogic.
EFLteachersinJapancanhelpstudentsunderstandhowthereader-
writerrelationshipvariesindi∬erentculturesandcanshowhowthisaだects
thewayL2writersorganizeideas,especialyintermsofthechoiceof
rhetoricalpatterns.
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Appendix1
EnglishWritingTask
Pleasewriteacompositionthatconfomstothefolowingsituation.
SITUATI0N:
Youhavebeenaskedtowriteyouropiniononthefolowingissuefora
columnofyourcolegenewspaperinEnglish.
Engl'shhasvl'rtualybecomethewoI･1d'scommonLanguage.Recently,
theI･ehasbeenl'nterestJ'nmakL'ngEngl'shJapan'ssecondoffl'cJ'al
languagetol'ncreasethegloball'teITaCyOfJapanesepeople.Tm]atdoyou
thl'hkofmakl'ngEnglishthesecondoHI'cl'alLanguageL'nJapan?Please
wn'teabout200to250words.
Appendix2
TaDaneSeWritingTask
次のような状況にあるとして,小論文を書いてください｡
あなたは,大学の新聞のコラムに次のテーマについて意見を書くように要
請されました｡
英語は世界の共通語になりつつありますo最近,B本では,B本人が言
葉のF,芳彦から囲贋社会で遅れをとらをいように,英語を第2公用語にし
ようという動きがありますoあを71-は英語を夢2公用,i=5にすることにつ
いてどう思いますか0600字から700字で書いて(ださい.
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Appendix3
アンケート (Questionnaires)
1.日本語でいう良い文章と,英語でいう良い文章は同じだと思います
か｡
(DoyouthinkgoodwritinginJapaneseisthesameasgoodwritingin
English?)
はい (Yes),その理由 (because)
いいえ (No),その理由 (because)
2.日本語と英語では文章の構成のしかたは同じだと思いますか｡
(DoyouthinkorganizationofideasisthesamebetweenJapaneseand
English?)
はい (Yes),その理由 (because)
いいえ (No),その理由 (because)
3.英語で書く時,読み手が誰であるか,誰になるか,考えています
か｡
(DoyouconsiderthereaderwhenyouarewritinginEnglish?)
はい (Yes)読み手は誰だと想定していますか｡
(WhodoyouthiI止yourreaderis?)
いいえ (No)なぜ読み手を考えないで,書くのですか｡
(Whydon'tyouthinkofyourreaders?)
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Appendix 4 
Holistic Scorinil of Orilanization 
Score 5: Excellent 
* Main idea is stated clearly and e百ectively.
* There is a clear sense of beginning and ending and they work very 
effectively. 
* Reader orientation (e.g.， announcing the topic) is provided. 
* Details are organized according to a clearly discernible plan. 
* There is no digression. 
* Sentences and paragraphs are logically and effectively linked 
together. 
* Paragraphing is logical and e妊ective.
Score 4: Very good 
* Main idea is stated， but less effectively than 5. 
* Beginning and ending are effective. 
* Some reader orientation is provided. 
* Details are organized according to a discernible plan. 
* There is litle digression. 
* Sentences and paragraphs are linked together well. 
* Paragraphing is good. 
Score 3: Average 
* Main idea is stated， but not as e妊ectivelyor logically as 4. 
* There is a sense of beginning and ending， but they are not as 
e妊ectiveas 4. 
* Some reader orientation is provided， but not as e宜ectivelyas 4. 
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* There is an organizational plan， but it does not appear as clearly as 
4. 
* There is a flow， but some digression is seen. 
* Sentences and paragraphs are linked together， but a little 
awkwardly. 
* There are paragraph breaks but they are a lit1e awkward. 
Score 2: Not very good 
* Main idea(s) isnot stated clearly or e旺ectively.
* Beginning and ending are awkward and not very e百ectlve.
* Reader orientation is not provided very much， even if it is， itis not 
ve巧Te百ective.
* Writer's plan is not very clear; the writer rambles on. 
* Digression is seen often. 
* The links between sentences and paragraphs are awkward and not 
very logical. 
* Paragraph breaks are awkward and not very logical. 
Score 1: Poor 
* Main idea(s) is not stated. 
キ Thewriter creates litle sense ofbeginning and ending. 
* Writer assumes the reader shares his/her context and provides no 
onentatlOn. 
* There is no discernible organizational plan; the writer either lists or 
follows an associative order. 
* There is frequent digression. 
* There is no logicallink between sentences and paragraphs. 
* There is no paragraph break， orno logic in the breaks. 
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Appendix5
1.EnglishWritingbyStudentTI
Recently,aopinionthatmakingEnglishJapan'ssecondofEiciallanguage
isspreadinginJapan.IsitrealisticthatweJapanesepeoplecanuseEnglish
assecondofficiallanguage?Thisideamightbemeaningfulbecausewemust
useEnglishtosuⅣiveintheworld.Intheeconomicalandpoliticalstage,we
needcooperationwithforeignersinEnglish.Englishisrealyimportantfor
uS.
Inthissummervacation,IwenttoBostontolearnEnglish.AndI
noticedhowimportantforustoleanEnglish.IfwecanspeakEnglish,we
cancontactwithpeoplealovertheworld.Peoplefromeverycountrythink
Englishistheworldcommonlanguage,SolearningEnglishisthemost
usefdwaytocontacttoanothercountrypeople.SoinJapan,manypeople
studyEnglishsohard.Butinthereality,notsomanypeoplecanuse
English.ManyJapanesecannotspeakeveneasyconversationinEnglish.It
wilbedifficultforeveryJapanesetofolowthesituationthatEnglishisthe
secondofficiallanguage.IntheconditionofthatEnglishissecondofficial
language,allworkersingovemmentofficemustuseEnglish.Andallthe
peopleinJapanhavetounderstandandspeakEnglish.Maybetherewo血d
bemuchconfusionifEnglishbecomesthesecondofficiallanguageinJapan.
Moreover,wehaveourlanguage,Japanese.EducationofJapaneseismore
importantthanEnglish.IfEnglishbecomesthesecondofficiallanguage,
Japanesemightbecomedisordered.
ThereforeJ thinkitisuselesstomakeEnglishthesecondoficial
language.WhatisnecessaryforJapanistochangetheeducationofEnglish.
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WecannotspeakEnglishifwecontinuethiseducationofEnglish.
(Thisisunedited,withnoteachercorrection.)
2.JapaneseWritingbyShdentTl
最近,英語を日本の第2公用語にすることについて議論がなされている｡
確かに,経済や,政治の面で,英語は,世界の国々や外国人と交渉する際に
かかせない｡その英語を日常的に使うようにすれば,日本人が国際社会で英
語を使えるようになるかもしれない｡英語は確かにとても重要な言葉であ
る｡
私は今年の夏に,短期留学でボストンに行ったが,その時,英語ができ
ることがいかに大切であるかを実感した｡英語圏意外の国の人と,相手の母
国語を知らなくても,英語を通して,話をすることができた｡英語ができれ
ば,世界中の人と意思疎通が可能になる｡今やほとんどの国の人が,英語は
世界共通語だと認識しているので,国際社会で活躍するためには英語を勉強
することが必要になってくる｡世界の動きに乗り遅れないためにも日本人が
英語を使いこなせることは必要である｡しかし,現実には,英語を話せる人
はごく少数であり,大半の日本人は簡単な英会話も出来ないのが現状である｡
もし日本で英語が公用語になれば,毎日のように英語にさらされねばならず,
英語の不得意な日本人も,英語がだんだん使いこなせるようになるかもしれ
ない｡しかし,実際問題として,英語を第2公用語にするというのは,公式
な文書を全部英語にするということで,それが今の日本で通用するだろうか｡
英語を使う機会を広げると言う点では意味があるが,それによっておきる混
乱や不便さの方が大きいと思う｡
また,私達日本人にとって,母国語の日本語も大事である｡英語を公用
語にすることによって,学校での日本語教育がおろそかになったり,日本語
のよさが失われることが起こりうるだろう｡以上の点で.私は英語を公用語
にするのは.あまり意味がないと思う｡(原文のまま)
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